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Fresno Unified School District 
Board Communication 

BC Number S-1 

From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by:  Robert G. Nelson, Superintendent Phone Number: 457-3884 
Cabinet Approval: 

Regarding:  Superintendent Calendar Highlights 

The purpose of this communication is to inform the Board of notable calendar items: 

• Site Visits:  Addicott, Scandinavian, Vinland, and Viking
• Met with district leaders and ACSA
• Met with Executive Cabinet
• Met with President Thomas and Every Neighborhood Project to discuss potential partnership
• Met with Fresno Police Chief Andy Hall and City Manager Wilma Quan to discuss School

Neighborhood Resource Officer and Student Resource Officer contracts
• Met with district leadership and Dr. Randy Yerrick, CSUF, to discuss K-16 Collaborative

proposal
• Recorded video for Juan Filipe Herrera groundbreaking virtual ceremony
• Participated in weekly call with Fresno County Superintendents
• Participated in African American Student Talk with Superintendent

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020



Fresno Unified School District 
Board Communication 

BC Number AS-1 

From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by: Kim Kelstrom, Executive Officer Phone Number: 457-3907 
Cabinet Approval:  

Regarding: School Services Weekly Update Report for August 21, 2020 

The purpose of this communication is to provide the Board a copy of School Services of California’s 
(SSC) Weekly Update. Each week SSC provides an update and commentary on different educational 
fiscal issues. In addition, they include different articles related to education issues. 

The SSC Weekly Update for August 21, 2020 is attached and includes the following articles: 

• Ethnic Studies Mandate for California K-12 Students Gaining Momentum in Legislature – August
14, 2020

• Five Key Takeaways for the 2020-21 School Year in California – August 17, 2020
• How to Meet Independent Study Students’ Needs in the COVID-19 Era – August 18, 2020

If you have any questions or require further information, please contact Kim Kelstrom at 457-3907.  

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020
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RDATE: August 21, 2020 

TO: Robert G. Nelson 

Superintendent 

AT: Fresno Unified School District 

FROM: Your SSC Governmental Relations Team 

RE: SSC’s Sacramento Weekly Update 

Appropriations Committee Takes Up Suspense Files 

With less than two weeks to go before the 2019–20 Legislative Session comes 

to a close, the Senate and Assembly Appropriations Committees took action on 

271 bills this week, significantly less than the nearly 700 bills that the 

committees considered during last year’s second house suspense file hearings.  

While normally the committee chairs, Assemblymember Lorena Gonzalez (D-

San Diego) and Senator Anthony Portantino (D-La Cañada Flintridge), read the 

results at the speed of an auctioneer, this year there was a lot more political 

posturing as the chairs drew out the hearings trying to gauge what bills the 

opposite house was going to approve or hold. Due to COVID-19, there has been 

a push by legislative leadership to whittle down the bill workload and thus many 

members have seen their active bills reduced down to a handful.  

The 205 bills that were approved by the committees will now head to the house 

floors for consideration before they can go to Governor Gavin Newsom’s desk. 

Some of the significant bills that will be moving forward include: 

 Assembly Bill (AB) 331 (Medina, D-Riverside) would add the completion

of a semester-long course in ethnic studies to the list of state high school

graduation requirements

 AB 1835 (Weber, D-San Diego) would require local educational agencies

(LEAs) to annually identify and report unspent Local Control Funding

Formula supplemental and concentration grant funds and clarify that those

unspent funds must continue to be used to increase or improve services for

unduplicated pupils in future years

 Senate Bill (SB) 793 (Hill, D-San Mateo) would prohibit the sale or

possession with the intent to sell flavored tobacco products or tobacco

product flavor enhancer, including flavored “vaping” products and menthol

cigarettes

The 66 bills that were held by the committees are effectively dead for the 
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2019–20 Legislative Session, barring any rule waivers. Some of the significant bills that will not being 

moving forward include:  

 AB 123 (McCarty, D-Sacramento) would have made a number of changes to the state’s early childhood

education programs, including deeming recipients of Medi-Cal or CalFresh as eligible for subsidized

childcare, authorizing state preschool programs to serve younger two-year-olds, and requiring the

California Department of Education (CDE) to allow state preschool programs and general childcare

providers to serve children 12 and younger in a commingled classroom

 AB 2126 (O’Donnell, D-Long Beach) would have required the CDE to develop and implement a website,

app, and survey to collect temporary school closure information from LEAs

 SB 614 (Rubio, D-Baldwin Park) would have replaced the Reading Instruction Competence Assessment

requirement for prospective teachers

 SB 884 (Dodd, D-Napa) would have added public safety power shutoffs to the list of emergencies for

which an LEA’s average daily attendance is held harmless

The Legislature has until midnight of Monday, August 31, 2020, to send bills to Governor Newsom for his 

consideration. The significantly reduced bill load due to COVID-19 will likely result in the in the fewest 

amount of bills being sent to a Governor’s desk in decades.  

School Liability Bill Not Heard in Senate Judiciary Committee 

As we reported in last week’s Sacramento Update, there was a push by a number of advocates to get Senate 

Judiciary Chair Hannah-Beth Jackson (D-Santa Barbara) to place AB 1384 (O’Donnell) on the committee’s 

August 18 agenda. The bill would exempt LEAs from liability and damages for injury relating to COVID-

19 as long as the governing boards establish health and safety policies and procedures consistent with federal, 

state, and local COVID-19 health directives and guidelines. 

However, Senator Jackson decided not to consider the bill at Tuesday’s hearing, effectively killing AB 1384 

for the session. While the bill will no longer move forward, the issue may still very well be alive as advocates 

will likely lobby the Newsom Administration to take executive action on this issue in order to provide schools 

with some limited liability protections.  

Additionally, there is some cautious optimism that a new federal stimulus package may include liability 

protections for schools as Senate Republicans have proposed these protections in their version of the relief 

package. However, negotiations between Democratic leadership and the White House are at an impasse with 

both parties conceding that they are not close to a deal. For this reason, Congress left for its summer recess 

last week and is not slated to return until September 8; however, congressional leaders can call their members 

back from recess for a vote on a new stimulus package if an agreement is reached. 

Leilani Aguinaldo 
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Note: Governor Newsom’s signature on AB 1460 (Weber), which makes ethnic studies a graduation 

requirement for the California State University, signals that he is likely to sign AB 331 (Medina) should the 

bill reach his desk before the end of session. 

Ethnic Studies Mandate for California K-12 Students Gaining 
Momentum in Legislature 

California would become first state to make ethnic studies a graduation requirement. 

By John Fensterwald 

EdSource 

August 14, 2020 

Sensing the timing is now right, the author of a bill that would require all students to take ethnic studies to 

graduate from high school is pressing Senate leaders to free up the bill and send it to Gov. Gavin Newsom 

for his signature before the end of August. The governor already has on his desk another bill that would make 

a course in ethnic studies a prerequisite for a California State University diploma. 

Assembly Bill 331 currently would apply to the graduating class of 2025, although Assemblyman Jose 

Medina, D-Riverside, the author, plans to amend it to apply to students entering 9th grade in the fall of 2025. 

That would give school districts and charter schools several years to phase in ethnic studies. But Medina and 

members of the Black, Latino and Asian and Pacific Islander legislative caucuses are pressing ahead with it 

now, capitalizing on the tail winds of widespread public sympathy with the Black Lives Matter movement 

and frank discussions of racism. 

California would be the first state to mandate ethnic studies as a high school requirement. AB 331 would 

require at a minimum a one-semester course that would be based on an ethnic studies model curriculum that 

districts could use to fashion their own version. In 2016, the Legislature ordered that the curriculum be 

created to encourage more districts to teach ethnic studies. 

In a press conference that Medina organized Wednesday with members of those caucuses, Assemblywoman 

Cristina Garcia, D-Bell Gardens, referred to the police killing of George Floyd in explaining why the 

Legislature should act. 

“AB 331 is a clear way and a great way to make sure we are pricking students’ consciousness before they 

enter adulthood and before we have to see any more videos of people dying,” she said. “The time is now to 

answer the call for justice in a meaningful way.” A hearing on the bill is tentatively set for Aug. 20. 

Meanwhile, drafters of the model ethnic studies curriculum, have been laboring for over a year to design a 

course that encourages all students to examine their own ethnic origins but concentrates on those groups that 

have been most oppressed by racism. 

Before the State Board of Education adopts the model curriculum next March, it will undergo two more 

public comment periods and further vetting by a committee that will make its recommendations to the state 

board. 

That process continued on Thursday, when members of the Instructional Quality Commission, which serves 

the state board, took their first look at a revision of the draft curriculum and heard several hours of sometimes 

contentious testimony. The California Department of Education shelved the first version last August amid 
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accusations that it was ideological, and that its chapter on Arab American studies included an analysis of the 

Palestinian-Israeli conflict that Jews said was anti-Semitic. The model curriculum would include sample 

lessons and a guide for instruction, but districts would be free to fashion their own versions. 

The new version is softened and stresses inclusion of the ethnic experiences of all students in a local context. 

It is stripped of a glossary with terms like “hxrstory” and “hxrstorically” that baffled some readers but that 

members of the commission on Thursday said should be restored out of recognition that they’re words that 

many students already know and use. 

A future lesson plan on Arab Americans will cover only their experiences in this country. 

But many of the 1-minute testimonies were familiar critiques: Sikhs in particular and other callers complained 

that their stories and ongoing discrimination would be given short shrift. Jewish immigrants from Iraq, Iran 

and the Mideast said their lives would be excluded from Arab American studies. A letter submitted from 

Jewish groups called for safeguards to ensure that materials and curricula would not become “tools of 

political indoctrination that promote hatred and incite harm against any race, religion, group or individual.” 

At the same time, activists from the groups that would be the focus of an ethnic studies course — African 

Americans, Latinos, Asians and Pacific Islanders, and Native Americans — criticized efforts to “water down” 

the content by shifting the focus away from the struggles and accomplishments of those four groups. 

“We are a movement, not a show,” said one commenter, who called for a return to the original draft with its 

“anti-racist, decolonialist lens.” 

Others called for re-inclusion of the Palestinian issue. 

Medina, a former ethnic studies teacher whose former wife is Jewish, agreed with some criticisms of the first 

draft and put off consideration of his bill for a year until it had been revised. He said in an email that he was 

satisfied with the progress so far on the model curriculum. 

“The model curriculum is still a draft and in the early stages of the input process. I trust this process and 

believe we will end up with a strong ethnic studies framework that will provide a solid structure for educators 

to build off as they bring ethnic studies to life in their classrooms,” he said. 

The Assembly passed AB 331 last year 63-8. It’s been dormant in the Senate Appropriations Committee, 

whose chairman, Anthony Portantino, D-La Cañada Flintridge, has wide discretion over which bills with an 

impact on the state budget to move forward to the full Senate. A Senate analysis in 2019 said mandating an 

additional graduation requirement would be a mandate, with a cost to the state budget in the “low millions 

of dollars” annually. 

Portantino does not comment on his positions on bills before the day of a vote, a staff member said. If AB 

331 does get out of the committee, the full Senate would likely pass it and send it to Newsom. 

Ethnic studies has its roots in a student protest movement during the 1960s at San Francisco State and UC 

Berkeley. It has always focused on the study of the history, culture and struggles of the same four 

“marginalized” groups. In February, State Superintendent of Public Instruction Tony Thurmond said that he 

had concluded the state’s model curriculum should as well. 
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Thurmond said that weekly webinars this summer on each of the four groups, led by inspirational California 

civil rights leaders — farm workers leader Dolores Huerta, Karen Korematsu and James Ramos, the first 

Native American to serve in the Legislature — reaffirmed his view. Many students attended, he said. “They 

want to see history not covered in history books, to read about contributions of many who have made this 

state and nation great.” 

A challenge has been to create a model curriculum that is approachable and relevant to students in Chico as 

well as Compton, where students have different backgrounds and experiences. That requires making time for 

all students to explore their ethnicities, religions and family histories, while devoting the bulk of the course 

on four primary groups. And it also entails looking at America through a critical lens. 

“Ethnic studies will make people uncomfortable and if not, then it has not done its job,” said Assemblywoman 

Shirley Weber, D-San Diego, a member of the commission who also created an ethnic studies program as a 

professor at San Diego State. “It was founded because the current system crushed people; to not recognize 

how deep is racism is to deny ethnic studies.” 

But the chairman of the commission, Jose Iniguez, a retired school administrator, cautioned that the model 

curriculum should be an easy-to-use guidance that should be kept “as neutral and straightforward as 

possible.” If it reads as a “politicized” document and a criticism of capitalism it will “alienate more than it 

attracts,” he said. 

If the commission makes significant changes to the latest draft, it will be in November, after the next round 

of public comment, leaving time for further debate on some fundamental issues. 

By then, if Medina’s bill become law, the commission will be reviewing a model curriculum designed not 

for optional course, but for a mandated one. 

Note: Approximately 97% of the state’s students are poised to begin the year via distance learning, which 

makes preparation for the new school year difficult for students, parents, and teachers. 

Five Key Takeaways for the 2020-21 School Year in California 

By Ethan Edward Coston 

CalMatters 

August 17, 2020 

As more than 6 million California students head back to school this fall, this year isn’t about fresh notebooks, 

sharpened pencils and new backpacks. Students, parents and educators are navigating a new world of virtual 

learning, with the vast majority of California schools remaining online. CalMatters K-12 education reporter 

Ricardo Cano moderated a PolicyMatters discussion on August 13 that addressed how the struggles of 

moving to virtual learning have altered California’s education landscape. 

Panelists included educators, researchers, students and parents. Don Austin, superintendent of Palo Alto 

Unified School District, shared his perspective as a district administrator, while Heather Hough, executive 

director of Policy Analysis for California Education, gave a high level overview of teaching and learning. 

Lakisha Young, the founder and executive director of Oakland Reach, a parent-run, parent-led group, 

discussed how families have struggled with online learning. Elijah Tsai, a senior at Lincoln High School in 
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Stockton, and state president of the California Association of Student Councils, provided first-hand insight 

into what he and his peers experienced with remote learning this spring. 

Here are five key takeaways: 

1. Schools can do more to make virtual learning interactive

Everyone on the panel agreed that students are not learning as well online as they did in person. Hough

said that collaboration and interaction with teachers and peers is the most important part of instruction

and that while schools need to implement interactive teaching methods at all grade levels, it’s especially

important for younger students with smaller attention spans.

“There’s no doubt that it’s harder to do that in a virtual setting, but it’s not impossible,” she said.

2. Distance learning is here to stay, but in-person learning could be used as a supplement

Distance learning should be the primary teaching method, according to Hough. She said that reopening

schools to every student isn’t feasible and instead, in-person instruction should be used for students with

special needs and students without reliable internet, housing, or food.

Austin said students with special needs will be prioritized during reopening, and that his district is trying

to find safe ways to provide one-on-one support to special needs students who are accustomed to having

that individualized assistance in class.

Meanwhile, Oakland REACH has created a virtual learning hub to support live learning with teachers.

The organization fundraised to provide internet hotspots for students without reliable internet, and Young

said they plan to provide additional learning loss support in the future. In addition, the organization has

offered professional development for teachers.

3. Outdoor learning is more complicated than it sounds.

While outdoor learning sounds like a safe alternative because COVID-19 transmission is lower, Austin

said it’s much more complicated. Schools would have to negotiate with teacher associations and schools

would have to deal with weather and other outdoor variables, like allergies, that could get in the way.

But, he said teachers should occasionally take their classes outside to take advantage of California

weather.

“Is outdoor healthy and something we should embrace in California? Absolutely,” Austin said. “Does it

make sense to set up tents and move everything outside? No, I wouldn’t explore that.”

4. Schools need more funding

California schools have fewer educators than other states and are ranked poorly for providing access to

mental and physical health services.

Hough said schools need to implement “economies of scale” by centralizing resources like videos and

lesson plans to allow teachers to spend more time interacting with students in small groups, but lack of

funding means that schools don’t have enough staff to implement those practices.
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5. Even before the pandemic, California was struggling to provide education

“We were in an education crisis prior to a health crisis,” Young said. She said that even before the

pandemic, the schools were failing to provide underrepresented communities with access to a quality

education, and she hopes that schools will improve at centering the needs of students from those

communities.

Tsai said that administrators need to provide more ways to include student voices and learn about student

experiences. “I am one student, and this state is huge,” he said. “There’s 6 million students, and they’re

all experiencing different things because of local control.”

Austin said Palo Alto schools have taken this opportunity to adjust school schedules, ensuring that

secondary schools don’t start before 9 am, and he’s worked to collaborate with schools and districts

across the state. He said schools should work together to solve problems instead of solving them

individually.

“Everyone is dealing with exactly the same problems; they might look a little different in your community

but the topics are the same,” Austin said. That means now is “a great time for us to try to solve problems

together instead of a thousand different approaches to it.”

How to Meet Independent Study Students’ Needs in the COVID-19 Era 

By Patti F. Herrera, EdD 

School Services of California, Inc.’s Fiscal Report 

August 18, 2020 

The complicating reach of COVID-19 is proving to be more expansive than many of us could have imagined, 

as evidenced by the plethora of inquiries we have received about the ability of local educational agencies 

(LEAs) to continue providing alternative educational programs—namely, independent study—to students 

who elect to enroll in them. What should be a simple inquiry requires some cognitive mapping of several 

parts of law, particularly a few provisions of Senate Bill (SB) 98 (Chapter 24, Statutes of 2020). 

Independent Study is Subject to Distance Learning Requirements 

While SB 98 did not change existing independent study statutes, the bill defines the state’s expectations for 

instruction and establishes accountability measures for the 2020–21 school year. Specifically, SB 98 specifies 

that LEAs must provide in-person instruction or distance learning, as defined by Education Code Section 

(EC §) 43500, in addition to complying with several requirements related to distance learning. These 

requirements include, but are not limited to, meeting daily minimum instructional minutes, which for distance 

learning can include the time value of assignments; ensuring students can connect to and participate in 

educational programs that are standards-aligned and rigorous; providing academic and other supports for 

students who need it, including English learners, students with disabilities, and students who need mental 

health support; and providing meals for students who are eligible for free or reduced-price meals. 

In addition to these programmatic requirements, SB 98 requires LEAs to monitor and document the 

engagement of students in their educational programs through the completion of weekly engagement records 

pursuant to EC § 43504(e) (see “How NOT to Lose Principal Apportionment Funding” in the August 2020 

https://www.sscal.com/publications/fiscal-reports/how-not-lose-principal-apportionment-funding
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Fiscal Report) and requires them to develop written procedures to re-engage students who are chronically 

absent. This requirement, along with other requirements identified in EC § 43504, are subject to audit, and 

lack of compliance with them could result in fiscal penalties (see the California Department of Education’s 

(CDE) “Funding and Instructional Time FAQs,” Item 6 under “Attendance Accounting and Reporting”). 

All LEAs, excluding nonclassroom-based charter schools, are subject to the requirements specified in SB 98 

for all students, including those who elect to enroll in independent study programs. Since most, if not all, 

LEAs are accustomed to documenting student participation in independent study programs through their 

student information systems or learning management systems, the requirement to maintain a weekly 

engagement log should not be too onerous or a stark departure from current practice. 

Meeting Daily Live Interaction and Daily Participation Requirements 

The distance learning requirements that may represent a significant change from traditional independent 

study programs for students are the requirement for LEAs to: 

 Provide, and the expectations for students to participate in, daily live interactions with teachers and peers (EC §

43503[b][6]); and

 Document the daily participation of students for each school day (EC § 43504[d])

For some students, such as medically fragile, home hospital, or clinically anxious students, it may be difficult 

to meet these requirements without creating adverse or difficult conditions for students. Thus, to ensure that 

the needs—educational and otherwise—of such students can continue to be met, SB 98 provides authority 

and flexibility for LEAs. 

Specifically, statute allows LEAs to develop alternative plans when daily live interaction is not feasible as 

part of regular instruction (EC §43503[b][6]). This is further clarified by the CDE in its “Distance Learning 

Frequently Asked Questions,” Item 16. 

This authority is accompanied by broad authority for LEAs to ensure and document daily participation by 

students through a number of ways, including but not limited to online participation, completion of 

assignments or assessments, or contact between teachers and students or parents (EC §43504[d][2]). The 

CDE clarifies this requirement even further in its “Funding and Instructional Time FAQs,” Item 10 under 

“Attendance Accounting and Reporting” The FAQ provides that verification of daily participation can be 

done on a “daily, on a weekly, or bi-weekly basis” by an employee of the LEA and that in addition to the 

documentation of participation noted in statute, participation documentation can include “other means 

determined by the LEA.” 

Thus, while SB 98 does not absolve LEAs from meeting the distance learning requirements for the 2020–21 

school year for students enrolled in independent study programs, it does provide some flexibility and 

discretion about how to comply with them. 

https://www.cde.ca.gov/fg/aa/pa/pafaqs.asp#which-requirements-of-distance-learning-will-be-subject-to-fiscal-penalties-as-a-result-of-audit-findings-as-part-of-the-leas-202021-annual-external-audits-posted-01-aug-2020
https://www.cde.ca.gov/ci/cr/dl/distlearningfaqs.asp#can-students-avail-themselves-of-an-independent-study-program-rather-than-distance-learning-in-the-202021-school-year-updated-81720
https://www.cde.ca.gov/fg/aa/pa/pafaqs.asp#does-verification-of-participation-in-distance-learning-have-to-be-done-each-day-can-a-school-employee-use-multiple-days-of-student-assignments-combined-and-turned-in-on-one-day-or-contact-with-a-student-parent-or-guardian-on-one-day-during-the-week-to-ve


Fresno Unified School District 
Board Communication 

BC Number AS-2 

From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by: Kim Kelstrom, Executive Officer Phone Number: 457-3907 
Cabinet Approval:  

Regarding: Instructional Time and Attendance Accounting 

The purpose of this communication is to provide the Board information on the instructional time and 
attendance accounting requirements for 2020/21. 

The 2020/21 Adopted State Budget included holding districts harmless which means that average daily 
attendance (ADA) for 2020/21 is based on the 2019/20 ADA. However, requirements for 2020/21 to 
receive full funding include the following: 
• Offer 180 instructional days
• Offer minimum instructional minutes for a school day for grade spans as follows:

o TK-K 180 minutes 
o 1-3 230 minutes 
o 4-12 240 minutes 
o Continuation 180 minutes 
o Dual enrollment 180 minutes 

• Document daily participation for each pupil each day
o Includes, but not limited to, online activities, completion of regular assignments, completion

of assessments, contacts between staff and pupils or parents or guardians
• A student is considered absent if the student did not participate in distance learning on a school day
• A weekly engagement record is required for each student documenting distance learning, verifying

participation, and tracking assignments
• Develop written procedures for tiered reengagement strategies for all students absent from distant

learning for more than three schooldays or 60% of the instructional days in a school week

The California Department of Education (CDE) posted a template for a Weekly Engagement Report on 
August 21, 2020 followed by a webinar on August 24, 2020 in which staff attended. Staff is in the 
process of modifying the teachers “Week-at-a-Glance” report to align with the state requirements. In 
addition, the district attendance system was approved for electronic certification in 2013 by CDE which 
allows an online certification of the weekly engagement report.  Districts without approval, must provide 
a report containing a “wet” signature. 

The Audit Guide for 2020/21 has not yet been issued and is anticipated in November or December of 
2020. This will provide additional guidance on the auditing requirements for attendance in 2020/21. 



Staff is monitoring attendance daily to assist the Superintendent of Schools and Department of 
Prevention and Intervention to reach out to schools and families to reengage students into distance 
learning. The attendance rate for students in attendance or students with identified connectivity matters 
for the first week of school is as follows: 

 Day of Instruction 2020/21 2019/20 2018/19 
August 19, 2020, Wednesday 85% 95% 93% 
August 20, 2020, Thursday  90% 97% 94% 
August 21, 2020, Friday 90% 97% 97% 
August 24, 2020, Monday 91% 97% 97% 
August 25, 2020, Tuesday  92% 97% 97% 

If you have any questions or require further information, please contact Kim Kelstrom at 457-3907 or 
Ruthie Quinto at 457-6225. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020



Fresno Unified School District 
Board Communication 

BC Number C-1 

From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by: Nikki Henry, Chief Information Officer Phone Number: 457-3653 
Cabinet Approval: 

Regarding: The Renaming of the Early Learning Center at Fresno and A Streets 

The purpose of this communication is to provide the Board with an update on the renaming of the 
district’s Early Learning Center at Fresno and A streets.  The Early Learning Center, which opened in 
2015, offers high quality programs for ages 6 weeks to 8 years old. The center is currently providing 
instruction through its distance learning model until Fresno County can reduce the number of COVID -
19 cases and be removed from the state’s COVID-19 watch list.  

In accordance with AR 7310, the Office of Communications is seeking community input around the 
renaming of the Early Learning Center through an online survey.  The survey can be found on the 
district’s website at fresnounified.org and is available in English, Spanish and Hmong. The online survey 
will be available beginning Wednesday, August 26, 2020 through Monday, September 28, 2020.   

After the community naming submission closes, the Communications office will provide the Board of 
Education with a list of suggested names. The Board will be asked to review the full list and submit the 
names (including any additional names not on the community input list) to be considered for the Early 
Learning Center. The item will be placed on a future board agenda for discussion and decision. Names 
submitted by the Board will be researched, validated, and authorized (by the individual) prior to the 
Board’s discussion and decision.

As a reminder, Board Policy (BP) 7310 states the Governing Board shall name schools or individual 
facilities in recognition of: 

• Individuals, living or deceased, who have made outstanding contributions to the county
• or community
• Individuals, living or deceased, who have made contributions of state, national or
• worldwide significance
• The geographic area in which the school or building is located

If you have any questions or require further information, please contact Nikki Henry at 250-1488. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020



Fresno Unified School District 
Board Communication 

BC Number EA-1 

From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by: Kristi Imberi-Olivares, Director Phone Number: 457-3896 
Cabinet Approval:  

Regarding: Differentiated Assistance and Comprehensive Support and Improvement (CSI) in Fresno 
Unified School District Update 

The purpose of this communication is to provide the Board an update on differentiated assistance and 
the district’s ongoing supports of schools identified as Comprehensive Support and Improvement (CSI) 
sites as identified by the California Department of Education. 

With California’s recent accountability system through the California Dashboard, districts were identified 
as qualifying for differentiated assistance under the statewide system of support. As a result, County 
Offices of Education have partnered with local schools/districts to define a high quality and consistent 
approach to differentiated assistance toward improving student outcomes for our lowest performing 
students. A school district is eligible for differentiated assistance if any student group is red for two or 
more indicators on the California Dashboard. 

On March 27, 2020, California received federal approval to waive assessment and accountability 
requirements for the 2019/20 school year. As a result, the U.S. Department of Education wrote that 
California must ensure that schools identified for CSI or Additional Targeted Support and Improvement 
(ATSI) in 2019/20 will keep that status in 2020/21 and will continue to receive supports and adhere to 
their improvement plans. In addition to not identifying any new/additional school sites that need 
comprehensive support and intervention in 2020/21, California will also not identify any new school 
districts or student groups for differentiated assistance in 2020/21. School districts and schools will 
continue to receive assistance through 2020/21 if they were already identified based on the 2019 
Dashboard. 

In 2019/20, the California Department of Education identified FUSD as a Differentiated Assistance 
District. Three student groups were identified in need of differentiated assistance—foster youth, 
homeless students, and students with disabilities. Foster youth and students with disabilities are no 
longer red in suspension rates and ELA, but they have two red indicators for graduation rates and 
college and career. Homeless students have two red indicators in chronic absenteeism rates and 
suspension rates. Collaborative teams were formed with representatives from the Fresno County 
Superintendent of Schools, FUSD departments, and schools to develop and implement an assistance 
plan to address and improve identified performance issues and significant disparities for these specific 
student groups. The collaborative teams support through a continuous improvement science process 
and involves a shift from compliance to capacity building and “doing with” instead of “doing to” schools, 
identifying strengths and areas of need, and gathering and reviewing evidence to encourage reflection 
throughout the process. 



Fifteen schools were identified for CSI for 2019/20, and those school sites will continue their CSI status 
into 2020/21. Please see the attached document of schools in CSI and ATSI by region. CSI sites will 
continue with their Guiding Coalition meetings and adapt the structure of the meetings to fit our virtual 
environment. Sites will also continue to use tools/strategies learned from the CSI Guiding Coalition 
meetings, to implement and guide faculty/staff through new procedures/processes. Throughout July, 
optional CSI Guiding Coalition Meetings provided sites and various departments the opportunity to 
learn and grow from each other; developing strategies, procedures, and policies that benefit our system. 
We are excited for second semester because we will collaborate with School Leadership in developing 
specific and tailored Professional Learning for 2020/21. 

If you have further questions or require additional information, please contact Lindsay Sanders at (559) 
457-3471

Approved by Superintendent 
Robert G. Nelson Ed.D. ___________________________________ Date: ________________ 08/28/2020



2020-2021 CSI, ATSI Schools 

ATSI Eligible Student Groups 

CSI (15 schools) SWD (19 schools) African-American (16 schools) EL (1 school)  

ATSI (32 schools) * Homeless (9 schools) White (10 schools) SED (1 school) 
*Not including Charter School Sites
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From the Office of the Superintendent  Date: August 28, 2020 
To the Members of the Board of Education 
Prepared by: Kristi Imberi-Olivares, Director Phone Number: 457-3896 
Cabinet Approval: 

Regarding: Dual Language Immersion Program Evaluation 

The purpose of this communication is to provide the Board a full evaluation on the District’s Dual 
Language Immersion Program. Dual Language Immersion programs were first implemented at Ewing, 
Leavenworth, and Sunset Elementary Schools. In the 2016/17 school year, Wawona K-8 and Rowell 
Elementary joined the list of DLI schools. By 2019/20, an additional 7 elementary sites, Burroughs, 
Calwa, Centennial, Jackson, Lane, Roeding, and Vang Pao Elementary, offered DLI programs. In 
August of 2020, three more schools, Balderas (Hmong program), Hidalgo & Winchell (Spanish 
program) added the DLI program option to their school. 

Fresno Unified Dual Language Immersion programs student populations include native English-
speaking students and native speakers of the target foreign language.  The goals of the DLI programs 
are to develop bilingualism/biliteracy, to ensure academic achievement at grade level or above and to 
develop and deepen cross-cultural competencies for all students. The DLI program is aligned with 
Proposition 58 and the California 2030 Initiative that ensures that all children in California public schools 
receive the highest quality education, master the English language, and access high-quality, innovative, 
and research-based language programs that prepare them to fully participate in a global economy. 

The attached is an evaluation of the district’s Dual Language Immersion program. The purpose of this 
evaluation is to highlight impact on student achievement and answer questions regarding program 
implementation. The evaluation analyzed data from: 2015/16 through 2019/20. For 2019/20, end of 
year data is based on data as of April 1, 2020.  

If you have further questions or require additional information, please contact Lindsay Sanders at (559) 
457-3471 or Sandra Toscano at (559) 457-3928.

Approved by Superintendent 
Robert G. Nelson Ed.D. _________________________________ Date: ______________________ 08/28/2020



Fresno Unified School District: Dual Immersion (DI) Program Evaluation Executive Summary

Trends in DI Kinder Enrollment

14 School sites currently offering DI instruction

Distance from Standard on SBAC ELA: 
DI Completer vs. DI Drop-Outs

Evaluation Recommendations
 Continue tracking students past 10th grade

 Investigate reasoning for failure to meet 50/50 recommendations

outlined in 2-way DI modeling

 Investigate reasons for student withdrawal from the DI program

(are unsuccessful students dropping out?)

 Study stakeholder experiences and opinions about the program
Prepared by: Equity and Access 8/18/2020

*Goal is 50/50

Additional Summary Findings
 Some regions are disproportionately over or underrepresented in the DI program.

 Almost 1 in 4 of the students starting in Kinder are out-of-district transfers.

 Enrollment rates substantially drop in 5th grade, and students who drop out demonstrate

lower academic performance than students who remain in the DI program.

Students in grades 7-9 who completed their 6th -grade year in a DI setting attained better

academic outcomes than their Non-DI counterparts.

 Academic results for grade 10 students in DI were inconsistent.

Percent of Students On/Above Grade Level 
on SBAC ELA 18/19

Program Language Composition*

DI High 
School 
(1 site)

DI Middle 
School 
(1 site)

DI 
Elementary 

(12 sites)

Fresno Unified’s DI Program Model

149 164
259

524 576

15-16 16-17 17-18 18-19 19-20

Avg Program Withdraw Rates by 
Grade Level

36%
64%

41%

59% 53%
47%

Kinder 3rd 6th

Percent of Students On/Above Grade Level 
on i-Ready ELA 19/20
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Non-DI
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3%
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Introduction 

As the linguistic diversity of our schools continues to expand, dual immersion (DI) are rapidly 

emerging and becoming prominent in school districts. DI programs provide both native English speakers 

and English learners (ELs) with academic instruction in two languages as early as pre-K. Dual immersion 

programs are offered as either one-way or two-way programs. The one-way DI program support one 

language group of students to become bilingual and bicultural. In a one-way DI program, native English 

speakers, or native speakers of a second language make up all or most of the students enrolled and 

instruction takes place in two languages. Whereas the two-way DI program model allows for the 

integration of native speakers of the second language with native English speakers. The two-way DI 

program is based on the premise that English learners (ELs) and native English speakers learn together in 

a systematic way so that both groups become bilingual and biliterate in English and the primary language 

of the ELs in the program (see Appendix A for the Two-Way DI Program Logic Model). The ELs’ 

primary language is referred to as the target language of the program. There are benefits for both groups 

of students in a DI program. The DI program fosters ELs’ primary language proficiency, which 

strengthens their acquisition of English in the long run. Similarly, native English or English Only (EO) 

speakers develop proficiency in a new language, and their English skills are strengthened by this 

additional cognitive process. They maintain use of English in the majority culture, so their English skills 

do not diminish during the time they are immersed in the new language, and their English school 

achievement eventually outperforms that of EOs who have been schooled in English-only instruction. 

Outcomes for both ELs and EOs in DI programs are well documented (Collier & Thomas, 2009). While 

dual immersion programs help two groups of students become biliterate, they have also gained a 

reputation for being one of the best options for closing the achievement gap for ELs. 

Fresno Unified School District (FUSD) has over 73,000 students, 68.6% of whom are Hispanic, 

10.6% Asian, 9% White, 8% African American, and 87.4% of the total student enrollment on free or 

reduced lunch (California Department of Education, 2020). Further, 18% of Fresno Unified’s student 
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population are English Learners. Over 20 years ago, Fresno Unified chose to gradually implement dual 

immersion programs. Fresno Unified’s DI programs consist of a mix of one-way and two-way programs. 

For two-way Spanish DI programs in Fresno Unified, students are taught much of the day in Spanish to 

ensure Spanish literacy by the end of 2nd grade. Gradually, the language of instruction shifts from 90% in 

Spanish and 10% in English to a 50/50 model in both target languages. Dual immersion programs were 

first implemented at Ewing, Leavenworth, and Sunset Elementary Schools. In the 2016-17 school year, 

Wawona K-8 and Rowell Elementary joined the list of DI schools. By 2019-20, an additional 7 

elementary sites— Burroughs, Calwa, Centennial, Jackson, Lane, Roeding, and Vang Pao Elementary —

offered DI programs. Eleven of the 12 DI sites offer a Spanish two-way DI program while Vang Pao 

Elementary offers a Hmong one-way DI program. Fresno Unified’s two-way DI program employs a 

90/10 model where both groups (ELs and EOs) receive 90% of their instruction in the target language 

(Spanish) and 10% in English in Year 1 (Kindergarten). The percentage of English is increased by 10% 

each year until students are receiving 50% of their instruction in each language.  

Vang Pao’s one-way DI program consists of students who come from Hmong-speaking homes 

and Southeast Asian background and English-speaking students who are interested in learning the Hmong 

language. This program follows a 50-50 model, where the languages of instruction, English and Hmong 

are used for an equal number of minutes each day. The goal is for students to be fully literate in both 

languages by the end of grade 6. Whereas a two-way program consists of EOs and ELs, a one-way 

program consists of students who begin the program as non-speakers of the target language.  

The goals of Fresno Unified dual immersion programs are to support students develop 

proficiency in reading, writing, speaking, and listening in Spanish and English, improve student academic 

achievement in Spanish and English,  promote higher levels of divergent thinking, pattern recognition, 

and problem solving, and encourage positive self-esteem, cultural awareness, and sensitivity. 
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Program Evaluation 
The purpose of this evaluation was to determine the impact of Fresno Unified’s dual immersion programs 

on student achievement and language proficiency attainment. The evaluation analyzed data from: 2015-16 

through 2019-20. For 2019-20, end of year data is based on data as of April 1, 2020. In particular, the 

evaluation sought to answer the following questions: 

1. Who are the students served by the DI Program?

2. Are the language groups (English-Only and English Learners) represented as intended in DI

programs? 

3. What is the level of primary/native language proficiency of students when they begin the program

as Kindergarteners? 

4. What high school attendance zones (HAZs) are represented in DI student enrollment?

5. What is the attrition rate?

6. When students withdraw from the DI program, where do they go?

7. What percentage of DI students continue their education at Yosemite Middle school after

completing sixth grade? 

8. What is the level of English language proficiency of students when they begin the program as

Kindergarteners? 

9. What is level of progress DI students make in English language acquisition by the time they

complete 6th grade? 

10. How does the time to redesignation of DI students compare to English Learners not in DI?

11. How do the academic achievement outcomes of DI students compare to those not in DI by the

time they complete 6th grade? 
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12. How does the academic achievement outcomes of DI students compare to those not in DI by the

time they reach high school (9th and 10th grade)? 

The following report sections are structured by evaluation question. Within each evaluation question 

section, methods and findings are explained. A synopsis of the findings in addition to the 

recommendations will be found at the end of the report. 
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1. Who are the students served in the DI program?

Method 

Most students begin their DI journey in Kindergarten although some begin in Transitional 

Kindergarten (TK) if they meet the age requirement to enroll in TK.  Enrollment in the DI program is a 

multiyear commitment from the time students are admitted to the end of grade 6. To determine the 

students served in the DI program and their student group affiliations, data from the 2019-20 

Kindergarten cohort were analyzed.   

Findings 

In 2019-20, the DI program has served nearly equal percentages of males and females. Most of 

the students were Hispanic (85.5%). Nearly 6% were students with disabilities with most receiving 

Designated Instructional Services (DIS). EO students comprised nearly 64% of the kindergarten students 

who began the DI program in 2019-20 (see Table 1). 

Table 1.  Student demographics for Kindergarten enrolled in 2019-20. 
DI Non-DI Total

(n=576) (n=5,153) (n=5,729)
F 50.3% 49.4% 49.5%
M 49.7% 50.6% 50.5%

African American/Black 3.3% 9.1% 8.5%
Asian 6.9% 11.7% 11.2%
Filipino 0.0% 0.2% 0.2%
Hispanic 85.8% 64.4% 66.5%
Multiracial 1.2% 4.2% 3.9%
Native American/Alaskan 1.2% 0.5% 0.6%
Pacif ic Islander 0.0% 0.4% 0.4%
White 1.6% 9.5% 8.7%

SWD 5.9% 8.8% 8.5%
RSP 0.2% 0.4% 0.3%
SDC 0.2% 3.0% 2.8%
Dis 5.6% 5.4% 5.4%
NonSWD 94.1% 91.2% 91.5%

EL 36.3% 21.1% 22.6%
RFEP 0.0% 0.0% 0.0%
EO 63.7% 78.9% 77.4%

0.2% 0.7% 0.6%
0.3% 1.0% 0.9%
81.8% 87.2% 86.6%

Student Group

Gender

Race/Ethnicity

Students w ith 
Disabilities

English Learner 
Status

Homeless
Foster Youth
Socioeconomically Disadvantaged
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2. Are the language groups (English-Only and English Learners) represented as intended in the two-way DI
programs?

Method 

The two-way DI program is based on the premise that classrooms consisting of 50% ELs and 

50% EOs learn together to become bilingual and biliterate in English and the primary language (i.e., the 

target language) of the English Learners in the program. The language group composition of each 

Kindergarten cohort from 2015-16 to 2019-20 was analyzed to determine if the DI program has been 

implemented as intended with a 50/50 EL/EO composition. Vang Pao Elementary was excluded here as it 

offers a one-way dual immersion program in which implementing a 50/50 EL/EO composition is not a 

requirement. 

Findings 

The language groups have not been represented as intended in the two-way DI program (see 

Table 2). The language group composition of the kindergarten cohorts was nearly balanced in 2015-16 

but since then, have been closer to a 40% EL–60% EO composition.  Similar trends were found for DI 

students when they reached third grade. In sixth grade, the language composition trend has been 

persistently unbalanced with a higher concentration of ELs than EOs in the DI program. 

Table 2. Language group composition of DI students at the beginning of each school year since 2015-16. 
Grade Group 2015-16 2016-17 2017-18 2018-19 2019-20

n 149 171 260 524 576
EL 52.3% 36.3% 37.7% 44.1% 36.3%

EO 47.7% 63.7% 62.3% 55.9% 63.7%

n 107 136 115 145 160
EL 46.7% 50.7% 53.9% 56.6% 41.3%

EO 53.3% 49.3% 46.1% 43.4% 58.8%

n 57 89 99 94 115
EL 57.9% 61.8% 66.7% 55.3% 53.0%

EO 42.1% 38.2% 33.3% 44.7% 47.0%

K

3

6
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3.What is the level of primary/native language proficiency of students when they begin the program in Kindergarten?

Method 

The primary language proficiency of students is assessed using the LAS-Links assessment once 

the designation of EL has been made. The assessment generates one of five performance levels 

(Beginning, Early Intermediate, Intermediate, Early Advanced, and Advanced) in the oral language 

section.  

Findings 

The primary oral language proficiency for DI Kindergarten cohorts was bimodal; over half of the 

students were in the beginning or intermediate levels in their primary language when they enrolled in the 

DI program (see Figure 1). These trends were consistent over the past 5 years. It is reasonable that 

approximately 25% of the students were at the beginning level of oral language proficiency given their 

young age at the time of enrollment. 

Figure 1. Primary oral language proficiency for Kindergarten DI cohorts since 2015-16. 
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4. What high school attendance zones (HAZs) are represented in DI student enrollment?

Method 

High school attendance zones (HAZ) are zones within the district’s boundaries that delineate 

feeder patterns from elementary and middle school. A student’s reported home address establishes his or 

her HAZ, specifying the high school that a student should attend. The HAZs of Kindergarten cohorts from 

2015-16 through 2019-20 were examined to determine populations served based on the area of students’ 

reported addresses. These three original sites (Ewing, Leavenworth, and Sunset) were grouped together 

because of their longevity and Choice Program affiliation where admittance is based on a lottery system. 

Findings 

The original three sites combined have mainly served students in the McLane HAZ (see Table 3). 

Sunset has mainly served students in the Edison HAZ. Approximately 1 in every 4 students who enrolled 

in the DI program at the three sites has had an address outside of the FUSD boundaries (i.e., an out of 

district transfer). Wawona K-8 has a relatively new DI program that began in TK in 2016-17. As a Choice 

Program school, it has served students mainly from the Fresno and Bullard HAZs. All other sites’ DI 

programs are called “site-based programs” and serve neighborhood students where admittance is not 

based on a lottery.  The Roosevelt HAZ is the most represented HAZ in the site-based DI programs. The 

Bullard HAZ is the least represented in any of the DI programs, either Choice Program or site-based.  

Table 3. Percentage of DI Kindergarten students in each HAZ. 

2015-16 2016-17 2017-18 2018-19 2019-20 2017-18 2018-19 2019-20
(n=149) (n=164) (n=157) (n=170) (n=165) (n=102) (n=354) (n=411)

Bullard High 4.0% 6.1% 7.0% 2.9% 6.1% 11.8% 3.7% 3.9%
Edison High 16.1% 12.2% 11.5% 17.6% 15.8% 5.9% 1.1% 1.5%
Fresno High 8.7% 5.5% 10.2% 4.7% 7.3% 16.7% 15.0% 13.4%
Hoover High 9.4% 5.5% 5.1% 7.6% 3.6% 8.8% 12.7% 13.9%
McLane High 33.6% 29.3% 28.0% 23.5% 27.3% 41.2% 15.0% 12.9%
Roosevelt High 3.4% 4.9% 5.1% 4.1% 4.8% 2.0% 31.9% 37.2%
Sunnyside High 6.0% 10.4% 12.1% 14.7% 10.3% 6.9% 17.5% 13.6%

Out of District 18.8% 26.2% 21.0% 24.7% 24.8% 6.9% 3.1% 3.6%

HAZ

Original 3 Sites (Ewing, Leavenworth, & Sunset) All other DI Sites
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5. What is the attrition rate?

Method 

Attrition rates were calculated by identifying the original enrollment at the beginning of 

Kindergarten for each current DI grade level (K–4) dating back to 2015-16 and tracking the percentage of 

students who were still enrolled at the end of their Kindergarten year as well as each subsequent school 

year. Attrition rates could only be calculated for K–4, as there is no reliable record of Kindergarten DI 

original cohort counts prior to the 2015-16 school year.  Current grade 5 and 6 students were in grade 1 

and 2 respectively in 2015-16. 

Findings 

Attrition rates were relatively low at the end of Kindergarten with a mean of 1.8% and increased 

significantly to a mean of 10.7% by the end of grade 1 (see Table 4). Attrition rates increased to 15.8% by 

grade and remained stable in grade 4. Attrition rates could not be calculated beyond grade 4 as it is 

unknown what the original count for 2019-20 grade 5 and 6 students was when they were in 

Kindergarten; these students were in Kindergarten in a school year prior to 2015-16. 

Table 4. Enrollment and mean attrition rates by grade level. 

Vacant seats left by students who leave the district or program are filled by students on waiting 

lists or newcomers whose primary language is Spanish. The enrollment of students in DI programs is 

somewhat consistent from grades K–4 because of ongoing enrollment of students when seats become 

Mean Attrition 
Rate by Grade 

Level

Start End Start End Start End Start End Start End
K 19-20 ---> 576 (100%) 565 (98%) Gr K = 1.8%

K 18-19 ---> 524 (100%) 513 (98%) 457 (87%) 449 (86%) Gr 1 = 10.7%

K 17-18 ---> 260 (100%) 252 (97%) 227 (87%) 226 (87%) 207 (80%) 207 (80%) Gr 2 = 15.2%

K 16-17 ---> 171 (100%) 169 (99%) 158 (92%) 156 (91%) 146 (85%) 145 (85%) 141 (82%) 140 (82%) Gr 3 = 15.8%

Gr K 149 148 (99%) 140 (94%) 139 (93%) 134 (90%) 134 (90%) 129 (87%) 129 (87%) 125 (84%) 124 (83%) Gr 4 = 16.8%

Gr 1 132 126 (95%) 122 (92%) 122 (92%) 107 (81%) 107 (81%) 112 (85%) 111 (84%) 97 (73%) 95 (72%) N/A

Gr 2 135 135 (100%) 133 (99%) 133 (99%) 119 (88%) 117 (87%) 115 (85%) 114 (84%) 110 (81%) 110 (81%) N/A

Gr 3 107 107 (100%) 98 (92%) 98 (92%) 87 (81%) 83 (78%) 75 (70%) 75 (70%)

Gr 4 111 109 (98%) 102 (92%) 100 (90%) 89 (80%) 89 (80%)

Gr 5 97 95 (98%) 93 (96%) 88 (91%)

Gr 6 57 57 (100%)

Note: Light blue cells represent Kindergarten groups from year to year; darker blue cells represent 3rd-grade groups and gray cells represent 6th-grade groups.

2015-16 
Grade Level

2015-16 2016-17 2017-18 2018-19 2019-20
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available. However, it was noted that enrollment declines in 5th grade (see Table 5). The percentage of 

seats filled in 5th grade (number of seats filled in grade 5 divided by the number of seats filled when these 

students started the DI program) is 80.3%, compared to a range of 94%–100% in  K–4. The percentage 

for 6th grade is 86%, although the percentage is much likely lower since archived data only permits 

tracking these students back to 2015-16 when they were already in second grade (n=135); the number of 

seats filled when these students were in Kindergarten was most likely higher than 135.. 

Table 5. Percentage of seats filled at end of 2019-20 as compared to initial enrollment. 

Start End Start End Start End Start End Start End
K 576 576 100%
Gr 1 524 521 524 522 100%
Gr 2 260 256 271 271 251 251 97%
Gr 3 171 172 169 168 164 162 160 159 93%
Gr 4 149 150 154 153 153 153 145 145 141 140 94%
Gr 5 132 127 127 127 115 116 124 122 108 106 80%
Gr 6 135 136 136 137 123 121 123 121 115 116 86%
Note: Light blue cells represent the original counts. For example, in 2015-16, there w ere 149 students w ho started in DI as Kindergarteners and 
w ere in grade 4 in 2019-20. In 2015-16, there w ere 135 students w ho w ere in DI as second-graders and w ere in grade 6 in 2019-20. The 
earliest DI enrollments that can be tracked are limited to 2015-16.

Percent 
enrolled at end 

of 2019-20
2019-20 

Grade Level

2015-16 2016-17 2017-18
2018-19

2019-20
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6. When students withdraw from the DI program, where do they go?

Method 

A comprehensive analysis was performed on all students who had ever participated in FUSD’s DI 

program at any point in time from 2015-16 through the end of 2019-20 to identify attrition patterns. 

Findings 

Of 2,763 students who had ever participated in a DI program in FUSD at any point in time from 

2015-16 through 2019-20, 393 (14%) withdrew from the program before reaching the end of sixth grade. 

Students were more likely to leave the program in first grade. Students who continued with the program 

into the intermediate grades were more likely to withdraw in fifth grade, as shown in Table 6. 

Table 6. Number and percentage of students who withdrew from the DI program by grade level. 

Table 7 shows the number and percentage of students who did not return to FUSD after finishing 

the prior year in a DI program (Left District, last enrolled in DI prior year), students who finished the 

prior year in DI, returned to FUSD for the following school year but no longer enrolled in a DI program, 

and students who started the school year in DI but withdrew during the year. As summarized in this table, 

half of the students who withdrew from DI remained enrolled in the district while the other half withdrew 

from the district altogether. 

Grade n %
TK 7 1.8%
K 55 14.0%
Gr 1 128 32.6%
Gr 2 53 13.5%
Gr 3 22 5.6%
Gr 4 31 7.9%
Gr 5 58 14.8%
Gr 6 39 9.9%
Total 393 100.0%

Total Left DI Program
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Table 7. Number and percentage of withdrawn students and enrollment status by grade level. 

To better understand the movement pattern of students who withdrew from DI but remained in 

FUSD, the schools where students enrolled after leaving the DI program were identified as shown in 

Table 8. This table lists the schools where five or more students enrolled. All other schools (n=40) had 

enrollments of less than five students and were aggregated in the group labeled Other FUSD School. This 

table sheds light on the finding that 10% of students left the DI program to attend Manchester GATE. In 

addition, when students were in their fifth-grade year and left the DI program (n=36), most of them 

(n=23) enrolled at Baird Middle School. 

Table 8. Landing school after withdrawal from DI program by grade level at time of withdrawal. 

Total 
Withdraw n 

from DI
Grade n n % n % n %
TK 7 0 0.0% 0 0.0% 7 100.0%
K 55 12 21.8% 12 21.8% 31 56.4%
Gr 1 128 34 26.6% 72 56.3% 22 17.2%
Gr 2 53 17 32.1% 32 60.4% 4 7.5%
Gr 3 22 5 22.7% 16 72.7% 1 4.5%
Gr 4 31 14 45.2% 9 29.0% 8 25.8%
Gr 5 58 12 20.7% 36 62.1% 10 17.2%
Gr 6 39 14 35.9% 25 64.1% 0 0.0%
Total 393 108 27.5% 202 51.4% 83 21.1%

Left District, last enrolled 
in DI prior year Enrolled but not in DI

In DI, left district during 
year

School TK K Gr 1 Gr 2 Gr 3 Gr 4 Gr 5 Gr 6 Total %
Addams Elementary 2 5 7 3%
Baird Middle 23 4 27 13%
Bakman Elementary 2 3 2 3 10 5%
Burroughs Elementary 6 6 3%
Columbia Elementary 3 1 2 1 1 8 4%
Easterby Elementary 4 1 5 2%
Ericson Elementary 2 2 1 5 2%
Ew ing Elementary 1 4 1 2 2 2 12 6%
Kirk Elementary 2 2 1 5 2%
Leavenw orth Elementary 4 3 1 1 1 10 5%
Manchester Gate 6 4 1 2 7 20 10%
Roeding Elementary 4 1 1 6 3%
Yokomi Elementary 2 1 1 1 1 6 3%
Other FUSD school 7 37 10 8 3 4 6 75 37%
Total 0 12 72 32 16 9 36 25 202 100%
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7. What percentage of DI students continue their education at Yosemite Middle school after completing sixth grade?

Method 

A comprehensive analysis was performed to determine how many students completed the DI 

program, with DI completion defined as having been enrolled in a DI program during students’ entire 

sixth-grade year. After identifying completers, the next task consisted of determining their enrollment 

status for seventh-grade as well as their enrollment in FUSD middle schools. This was important to 

determine the percentage of students who continue through the DI pathway by attending Yosemite Middle 

School which is currently the only middle school with DI in grades 7 and 8. 

Findings 

Of 339 students who completed the DI program, 52 (15.3%) did not return to FUSD for their 

seventh-grade year (see Table 9). Nearly 41% of students continued their education at Yosemite Middle 

School. Almost all the students who continued at Yosemite Middle School were from Ewing and 

Leavenworth Elementary. Nearly 14% of students continued their education at Gaston Middle School. 

Almost all these students were from Sunset Elementary. Finally, 18.6% of students continued their 

education at Computech Middle School. Nearly half (30 of 63) of these students were from Leavenworth 

Elementary whereas the other half came from both Ewing and Sunset Elementary. 
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Table 9. Landing middle school after completing DI program in sixth grade. 
School after 
Completing Gr 6 n %
Left District 52 15.3%
Ahw ahnee Middle 4 1.2%
Baird Middle 1 0.3%
Bullard Talent K-8 1 0.3%
Computech Middle 63 18.6%
Cooper Middle 1 0.3%
Fort Miller Middle 1 0.3%
Gaston Middle 46 13.6%
Hamilton K-8 2 0.6%
Kings Canyon Middle 8 2.4%
Scandinavian Middle 7 2.1%
Sequoia Middle 2 0.6%
Tenaya Middle 3 0.9%
Terronez Middle 4 1.2%
Tioga Middle 2 0.6%
Waw ona K-8 4 1.2%
Yosemite Middle 138 40.7%
Total 339 100.0%
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8. What is the level of English language proficiency of students when they begin the program?

Method 

The English Language Proficiency Assessments for California (ELPAC) is the required state test 

English language proficiency for ELs. It was introduced in public schools in the 2017-18 school year. 

Kindergarten ELPAC scores were combined for the 2017-18 and 2018-19 kindergarten students and 

analyzed to determine EL students’ English language proficiency when they began the DI program. 

Findings 

DI Kindergarten students’ overall English proficiency level fell mostly within the Somewhat 

Developed and Moderately Developed performance level bands on the ELPAC (see Figure 2). A 

significantly lower percentage of Kindergarteners attained the highest level (Well Developed) compared 

to EL Kindergarten students not in DI. 

Figure 2. Kindergarten ELPAC performance levels for Kindergarten 2018-19 and 2019-20 cohorts. 
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9. What is the level of progress DI EL students make in English language acquisition by the time they complete
grade 6?

Method 

Using California English Language Development Test (CELDT) overall test levels from when 

current 6th–10th grade students were in Kindergarten, data were analyzed by each of the CELDT levels 

(Beginning, Early Intermediate, Intermediate, Early Advanced, Advanced) to determine the percentage of 

students who were initially in these categories and attained redesignation by the end of grade 6.   

Findings 

Nearly equal percentages (50%) of students in DI and Non-DI who started at the beginning level 

of CELDT in Kindergarten were redesignated by 6th grade (see Table 10). Students in DI who were at 

early intermediate or intermediate redesignated at higher rates than their non-DI counterparts. Overall, 

66.7% of current grade 6–10 students who are currently in grade 6 or completed grade 6 in a DI setting 

and are still enrolled in FUSD were redesignated by the end of grade 6 compared to 61.7% of Non-DI 

students. 

Table 10. Counts and percentages of current grade 6–10 ELs redesignated by the end of grade 6. 

Kinder CELDT Total ELs
Redesignated 

n
Redesignated 

% Total ELs
Redesignated 

n
Redesignated 

%
Beginning 3,711 1,874 50.5% 81 40 49.4%

E. Intermediate 1,904 1,353 71.1% 45 36 80.0%

Intermediate 1,216 984 80.9% 42 36 85.7%

E. Advanced 8 8 100.0%

Advanced 1 0 0.0%

Total 6,840 4,219 61.7% 168 112 66.7%

DINon-DI



Dual Immersion Program 

17 

EVALUATION REPORT

10. How does the time to redesignation of DI students compare to English Learners not in DI?

Method 

The mean years to redesignation was calculated for any current grade 6–10 student who had 

achieved redesignation by April 1, 2020. Results were disaggregated by students’ Kindergarten CELDT 

level. 

Findings 

The mean years to redesignation was higher for current grade 6–10 students in DI than it was for 

students in Non-DI (see Table 11). These findings indicate that although students in DI took a longer time 

to be redesignated, in the end a higher percentage of DI students achieved redesignation status than Non-

DI students. The lower the Kindergarten CELDT level, the longer it took students to be redesignated 

irrespective of the DI group. 

Table 11. Counts and percentages of current 6th–10th grade ELs redesignated as of end of 2019-20 and 
mean years to redesignation. 

Total ELs Redesignated
% 

Redesignated
Mean Years to 
Redesignation Total ELs Redesignated

% 
Redesignated

Mean Years to 
Redesignation

Beginning 3,710 2,099 57% 4.95 81 52 64% 5.43
Early Intermediate 1,904 1,450 76% 4.27 45 38 84% 4.64
Intermediate 1,216 1,029 85% 3.71 42 38 90% 4.22
Early Advanced 8 8 100% 3.56
Advanced 1 1 100% 8.57
Total 6,839 4,587 67% 4.45 168 128 76% 4.84

Non-DI DI

Kindergarten 
CELDT
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11. How do the academic achievement outcomes of DI students compare to those not in DI by the time they
complete 6th grade?

Part 1 Method 

The analysis of post-grade 6 data is crucial in evaluating the outcomes of the program. Students 

complete the DI program when they reach the end of grade 6, although two middle schools (Yosemite and 

Wawona) and one high school (McLane) can provide continuity of their DI education if they choose. The 

Smarter Balanced Assessment Consortium (SBAC) test results were analyzed for current grade 4–10 

students who took the SBAC. In addition to SBAC, i-Ready Diagnostic 2 results from 2019-10 were 

analyzed to determine the extent to which students were performing on or above grade level. 

Part 1 Findings 

A general statement that can be made is that students in DI did better in language arts/reading and 

math in the elementary grades. Current students in grades 4–9 in either EO or Ever EL groups who had 

been in DI significantly outperformed their Non-DI counterparts in SBAC ELA and Math with a 

consistently higher percentage reaching performance levels of Met or Exceeded at the end of their 3rd-8th-

grade year (see Table 12). Current tenth-grade DI students outperformed Non-DI students in SBAC ELA 

and Math when they took the test as 8th-graders. EO students in DI especially did better overall than EO 

students in Non-DI. The difference in performance between Ever EL in DI compared to Non-DI was not 

as marked in ELA. In math, a downward trend was noted for current Ever EL 10th graders in DI once they 

took the SBAC math at the end of their 7th- and 8th-grade year (SBAC 2017 and SBAC 2018, 

respectively). The advantage they had over their Non-DI counterparts dissipated at the end of 7th grade. 
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Table 12. Percentages of current 4th–10th-grade students who met or exceeded standard on SBAC by 
grade level, language, and DI group.  

Using another metric —i-Ready diagnostic results— it was observed that DI students in general 

outperformed non-DI students in both Reading and Math. Specifically, current grade 3–10 EO students 

who were in DI outperformed their Non-DI counterparts using the metric of percentage of test takers who 

scored On or Above Grade Level in i-Ready reading (see Table 13). The results for Ever ELs was varied 

with DI students outperforming non-DI in some grade levels but not in others. In i-Ready math, grades 3–

9 EO and Ever EL students who had been in DI outperformed their non-DI counterparts. However, for 

EO and Ever EL grade 10 students and Ever EL grade 3 students, non-DI students outperformed DI 

students. A signification limitation in the interpretation of findings here is that the number10th-grade 

students who had been in DI who were still enrolled in FUSD and had i-Ready scores was extremely 

small.  

n 2016 2017 2018 2019 2016 2017 2018 2019
DI 60 53% 69%
Non-DI 3,494 42% 44%
DI 48 46% 58% 52% 60%
Non-DI 3,086 43% 41% 10% 42% 40%
DI 54 67% 59% 70% 65% 56% 52%
Non-DI 3,277 35% 38% 38% 38% 33% 28%
DI 40 58% 46% 54% 83% 61% 56% 56% 73%
Non-DI 3,135 32% 33% 35% 41% 36% 30% 24% 33%
DI 21 75% 86% 90% 76% 75% 71% 81% 62%
Non-DI 3,145 30% 34% 39% 39% 26% 22% 31% 26%
DI 22 77% 74% 73% 64% 55% 57% 41% 50%
Non-DI 2,851 33% 38% 39% 33% 18% 28% 23% 21%
DI 13 57% 57% 69% 43% 29% 31%
Non-DI 2,485 38% 36% 37% 26% 23% 24%
DI 77 38% 55%
Non-DI 2,018 35% 43%
DI 59 33% 29% 36% 41%
Non-DI 2,013 36% 36% 40% 36%
DI 61 37% 40% 43% 52% 37% 30%
Non-DI 2,081 30% 33% 36% 35% 32% 28%
DI 50 14% 27% 35% 46% 39% 38% 35% 40%
Non-DI 1,923 24% 29% 32% 37% 31% 25% 23% 30%
DI 63 23% 36% 56% 44% 38% 30% 39% 27%
Non-DI 2,004 22% 27% 35% 34% 20% 17% 27% 22%
DI 50 40% 53% 52% 44% 41% 49% 40% 40%
Non-DI 1,991 27% 31% 33% 29% 14% 24% 18% 18%
DI 31 32% 26% 32% 32% 17% 10%
Non-DI 1,895 28% 31% 29% 19% 17% 18%

605 40% 47% 49% 51% 45% 46% 42% 48%
31,018 30% 33% 36% 37% 24% 26% 28% 31%

Total DI
Non-DI

Ever EL

Gr 4

Gr 5

Gr 6

Gr 7

Gr 8

Gr 9

Gr 10

Gr 4

EO

Gr 5

Gr 6

Gr 7

Gr 8

Gr 9

Gr 10

SBAC ELA SBAC Math

Language 
Group

Grade Level 
in 2019-20 DI Group

Percent Met or Exceeded Percent Met or Exceeded
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Table 13. Percentages of current 3rd–10th-grade students at 2 or more grade levels below, 1 grade level 
below, or on/above grade level on i-Ready Diagnostic 2 (2019-20) by grade level, language, and DI 
group.  

Part 2 Method 

Multivariate analyses of variance (MANOVAs) were performed to identify the effect of the DI 

program more precisely on student achievement. Cohorts of students were tracked from grade 3 to grade 

6 to determine how their SBAC performance changed over time. This analysis was critical as it compared 

the SBAC performance of students who left the DI program, those who completed the DI program, and 

those who were never in DI. Students were included in these analyses only if they had grade 3 and grade 

6 SBAC scores in FUSD’s archival data files. MANOVA was also used to determine if there were 

significant differences in 2019-20 i-Ready diagnostic 2 Reading and Math scale scores.  

n

2+ Grade 
Levels 
Below

1 GL Level 
Below

On or 
Above 

Grade Level n

2+ Grade 
Levels 
Below

1 GL Level 
Below

On or 
Above 

Grade Level
DI 92 20% 26% 54% 93 12% 55% 33%
Non-DI 3,655 31% 21% 48% 3,648 24% 50% 26%
DI 61 11% 38% 51% 61 5% 43% 52%
Non-DI 3,504 30% 42% 28% 3,496 29% 43% 28%
DI 47 23% 34% 43% 47 15% 34% 51%
Non-DI 3,100 43% 30% 27% 3,106 32% 39% 29%
DI 54 22% 28% 50% 54 11% 30% 59%
Non-DI 3,324 50% 23% 27% 3,304 35% 35% 30%
DI 30 23% 33% 43% 26 12% 38% 50%
Non-DI 2,920 57% 16% 27% 2,878 48% 31% 21%
DI 19 26% 11% 63% 18 17% 33% 50%
Non-DI 2,977 56% 15% 29% 3,019 56% 27% 17%
DI 14 43% 7% 50% 16 63% 0% 38%
Non-DI 1,647 56% 23% 22% 1,570 60% 11% 29%
DI 9 78% 0% 22% 3 100% 0% 0%
Non-DI 1,499 60% 18% 22% 1,184 68% 14% 18%
DI 65 31% 31% 38% 65 20% 63% 17%
Non-DI 1,878 38% 24% 39% 1,880 25% 54% 21%
DI 78 19% 54% 27% 79 18% 39% 43%
Non-DI 2,042 35% 45% 20% 2,039 28% 47% 26%
DI 59 63% 29% 8% 59 37% 41% 22%
Non-DI 2,033 53% 29% 18% 2,027 31% 43% 26%
DI 61 31% 36% 33% 61 26% 33% 41%
Non-DI 2,107 58% 23% 19% 2,098 36% 35% 29%
DI 44 52% 20% 27% 41 44% 32% 24%
Non-DI 1,913 66% 14% 20% 1,906 50% 30% 20%
DI 62 61% 13% 26% 59 47% 36% 17%
Non-DI 1,935 66% 15% 19% 1,958 61% 25% 14%
DI 29 69% 21% 10% 28 46% 14% 39%
Non-DI 1,114 67% 20% 13% 1,019 69% 10% 22%
DI 16 81% 19% 0% 15 87% 7% 7%
Non-DI 1,031 75% 16% 10% 864 77% 10% 13%

740 35% 29% 36% 725 25% 39% 36%
36,679 49% 24% 26% 35,996 41% 35% 24%

Total DI
Non-DI

Gr 8

Gr 9

Gr 10

Gr 7

Gr 8

Gr 9

Gr 10

Ever EL

Gr 3

Gr 4

Gr 5

Gr 6

Gr 7

Language 
Group

Grade Level 
in 2019-20 DI Group

i-Ready Reading Diagnostic 2: 2019-20 i-Ready Math Diagnostic 2: 2019-20

EO

Gr 3

Gr 4

Gr 5

Gr 6
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Part 2 Findings 

As shown in Table 14, students who were in third grade in 2014-15 were tracked over time to 

compare changes in mean distance from proficiency (meeting standard) on SBAC ELA and Math. In 

ELA, students started out with very similar scores as third graders. By the end of sixth grade, students in 

DI outperformed students who had never been in DI as well as students who withdrew from DI. In Math, 

students started out with differences in math performance with students who withdrew from the DI 

program having the shortest mean distance to proficiency and those in who had never been in DI having 

the longest mean distance away from proficiency. By the time students reached the sixth grade, both 

students who withdrew and those who completed the DI program were the closest to proficiency. 

Table 14. MANOVA results for SBAC ELA and Math for 2014-15 third-grade students tracked over time. 

The same type of analysis was performed for students who were in third grade in 2015-16. There 

were no significant differences on SBAC ELA as third graders. However, at the end of sixth grade, 

students who withdrew and those who completed the DI program had average distance from proficiency 

scores above the proficiency mark whereas those who had never been in DI trailed behind with a mean 

distance of  -29.14.  In Math, results shows that as third graders and then again as sixth graders, students 

who withdrew or completed the DI program had the shortest distance to meeting proficiency whereas 

those who had never been in DI had the longest distance away from proficiency. These results are 

presented in Table 15. 

SBAC Grade & 
Year

Withdrew  
from DI 
(n=13)

Completed 
DI (n=95)

Never DI 
(n=4,755)

Statistically 
Signif icant 

(p )
Effect Size

η p
2

Withdrew  
from DI 
(n=13)

Completed 
DI (n=95)

Never DI 
(n=4,755)

Statistically 
Signif icant 

(p )
Effect Size

η p
2

Gr 3 (SBAC 2015) -45.15 -45.92 -55.56 .473 -12.62 -21.93 -47.43 .001* .003
Gr 6 (SBAC 2018) -16.46 30.77 -34.77 <.001* .009 -3.15 0.01 -64.08 <.001* .008

ELA Math



Dual Immersion Program 

22 

EVALUATION REPORT

Table 15. MANOVA results for SBAC ELA and Math for 2015-16 third-grade students tracked over time. 

While statistically significant differences were noted, the size of these differences was small. However, the 

findings show that students who withdrew from or completed the DI program had very similar outcomes 

on SBAC ELA or Math and that they consistently outperformed students who had never been in DI. 

In i-Ready Diagnostic 2 Reading scale scores, statistically significant differences were noted in 

grades 1, 3, 4, 6, 7, and 9 between students who withdrew from the DI program, those in DI or had 

completed DI, and those who had never been in DI. In i-Ready Diagnostic 2 Math, statistically significant 

differences were noted in grades 3, 4, 6, 7, 8, 9. In most of these cases, students who withdrew from DI or 

those in DI (or had completed DI when they were sixth graders) had higher mean scale scores than 

students who had never been in DI. While statistically significant, the differences were very small (see 

Table 16). 

Table 16. MANOVA results for i-Ready Diagnostic 2 Reading and Math by grade level. 

SBAC Grade & 
Year

Withdrew  
from DI 
(n=18)

Completed 
DI (n=91)

Never DI 
(n=4,514)

Statistically 
Signif icant 

(p )
Effect Size

η p
2

Withdrew  
from DI 
(n=18)

Completed 
DI (n=91)

Never DI 
(n=4,514)

Statistically 
Signif icant 

(p )
Effect Size

η p
2

Gr 3 (SBAC 2016) -25.83 -39.86 -47.53 .388 .003 0.00 -8.40 -34.25 .001* .003
Gr 6 (SBAC 2019) 5.61 10.58 -29.14 <.001* .004 -15.94 -9.30 -58.44 <.001* .005

ELA Math

Grade in 
2019-20

Withdrew  
from DI

In DI, Never 
Left Never DI

Statistically 
Signif icant

(p )
Effect Size

η p
2

Withdrew  
from DI

In DI, Never 
Left Never DI

Statistically 
Signif icant

(p )
Effect Size

η p
2

Gr 1 397.6 394.3 404.3 .032* .001 377.9 375.5 377.4 .735
Gr 2 442.2 466.6 456.8 .075 401.1 408.5 402.4 .091
Gr 3 487.6 503.4 492.0 .042* .001 429.4 434.7 427.7 .013* .002
Gr 4 532.2 540.5 516.5 <.001* .005 459.7 460.9 445.1 <.001* .007
Gr 5 550.3 540.6 538.3 .562 464.9 466.3 460.1 .100
Gr 6 597.1 587.0 555.6 <.001* .007 496.0 491.4 473.7 <.001* .006
Gr 7 563.1 588.0 559.6 .001* .003 484.2 491.2 475.1 .002* .003
Gr 8 576.1 575.1 569.4 .711 509.7 493.7 480.9 .002* .003
Gr 9 591.9 581.5 .015* .004 511.0 488.6 <.001* .008
Gr 10 563.3 583.7 .291 485.8 491.6 .618

i-Ready Reading i-Ready Math
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12. How does the academic achievement outcomes of DI students compare to those not in DI by the time they reach
high school (9th and 10th grade)?

Method 

Student outcomes in the areas of CSU/UC A-G requirements, graduation credits, GPA, and 

participation in World Languages courses were analyzed to determine how DI student outcomes compare 

to those who did not participate in DI in their elementary years.  

Findings 

Both EO and Ever EL high school students who had participated in DI in their elementary years 

attained substantially better academic outcomes than Non-DI students (see Table 17). In summary, the DI 

groups had higher mean A-G units earned, higher percentage of students on track with A-G requirements, 

higher mean cumulative graduation credits earned,  and a higher percentage of students taking at least one 

World Language course than Non-DI students. Of those students who had taken at least one World 

Language course, a higher percentage had earned 5 or more World Language credits than Non-DI. In 

addition, a higher percentage had earned 10 or more World Language credits than Non-DI; the mean 

World Language credits earned was also higher for DI than it was for the Non-DI group. Only in 

Cumulative Freshman GPA did students in the DI Ever EL not achieve at the same level as Non-DI 

students. 
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Table 17. Summary of current 9th- and 10th-grade student A-G, graduation credit, GPA, and World 
Languages outcomes by grade level, language, and DI group.  

Summary of Findings 
Dual immersion programs provide a unique approach that offers all students an opportunity to 

excel in all academic subjects. The emphasis on equity and equal access to quality education suggests the 

inclusion of DI programs should be an integral part of school districts. DI programs open the necessary 

window for educational equity by increasing the achievement of all students while also reducing 

achievement gaps between different groups of students. This program evaluation examined process and 

outcomes for the DI program in Fresno Unified. The findings in this evaluation support past observations 

that students in DI fare better academically than non-DI students. This evaluation provided support for 

these observations, not only for the program in general but also for Ever ELs and EOs who have 

participated in the program. However, the results should be interpreted with caution as a substantial 

number of DI students dropped out of the program and a deeper analysis found that students who dropped 

out of the DI program have lower academic performance than students who remain in the DI program 

making it difficult to draw conclusions on the impact of the program.  The data suggests that students who 

are already performing higher academically are remaining in the DI program to 6th grade. The findings for 

currently-enrolled grade 10 students who had participated in DI during their elementary years suggests 

Measure DI Non-DI DI Non-DI DI Non-DI DI Non-DI DI Non-DI

n=21 n=3,331 n=14 n=2,956 n=53 n=2,280 n=31 n=2,180 n=119 n=10,747

1) Mean A-G Units Earned 3.4 1.9 7.9 5.4 4.0 2.2 6.8 5.6 5.1 3.7

2) A-G On-track 70% 44% 64% 39% 71% 45% 42% 42% 62% 43%

Graduation Credits 3) Mean Cumulative Grad Credits 46.1 29.2 105.4 84.5 50.7 32.3 99.2 86.6 68.9 56.9

Mean Middle School Cumulative GPA 3.36 2.70 3.06 2.80 3.36 2.90 2.95 2.92 3.22 2.81

Middle School GPA 3.0+ 70% 42% 79% 46% 75% 52% 55% 51% 69% 47%

Mean Freshman Cumulative GPA 2.59 2.28 2.01 2.32 2.30 2.19

Freshman GPA 3.0+ 36% 33% 16% 34% 22% 33%

Has taken World Lang  Courses 96% 73% 100% 83% 96% 83% 100% 89% 98% 81%

Earned 5+ World Lang Credits* 96% 60% 100% 74% 96% 75% 100% 84% 98% 72%

Earned 10+ World Lang Credits* 65% 27% 100% 60% 92% 39% 100% 73% 90% 48%

Mean World Lang Credits* 15.7 8.7 26.8 14.8 20.2 9.6 25.3 15.9 21.0 9.9

*Of those w ho took at least one World Language course

Total

World Languages

A-G

GPA

EO Ever EL
Gr 9 Gr 10 Gr 9 Gr 10
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that some factors were at play that contributed to them not sustaining their previously-noted academic 

achievement. 

 This evaluation demonstrated that our district’s DI program serves mostly students who are 

Hispanic, and almost all the students with disabilities who participate in DI receive Designated 

Instructional Services (DIS). Many students were at either the Beginning or Intermediate levels of oral 

primary language proficiency when they started the DI program as Kindergarteners. Approximately 25% 

of the students in the DI program at the three original sites were out-of-district transfers when they started 

the program as Kindergarteners. This indicates that a fourth of students in the Choice Programs do not 

live within FUSD boundaries. 

The report also found that attrition rates (based on tracking of students who originally enrolled in 

DI as Kindergarteners) is marked by third and fourth grade. Attrition rates beyond grade 4 were not 

possible. Reasons for attrition are evenly split between withdrawing from the DI program or leaving the 

district altogether. Examination of all students who had ever participated in DI at any point in time from 

2015-16 to 2019-20 showed that students were most likely to withdraw in grade 1 and grade 2 as well as 

in grade 5 and 6, with many of these students enrolling at Baird Middle School.  While EL students in DI 

took longer than non-DI EL students to attain redesignation status, DI EL students had higher 

redesignation rates than non-DI EL students. Generally, students in grades 3–10 who participated in the 

DI attained substantially better academic outcomes than their non-DI counterparts in SBAC and i-Ready 

tests results, A-G unit completion, graduation credits, and World Language course credits. However, due 

to the high attrition rates across grade levels throughout the course of the program, it is challenging to 

draw conclusions about the academic impact of the DI program. On the other hand, the academic results 

for grade 10 DI students were inconsistent and sometimes showed that these DI students illustrated worse 

academic outcomes than their non-DI counterparts (e.g., Freshman GPA, SBAC Math). However, a 

signification limitation is that the number of currently-enrolled grade 10 was very small (<20), alluding to 

a high attrition rate once students get into high school. 
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Recommendations 
Now that the district has a system for tracking students who participate in DI, it will be important 

to continue tracking DI cohorts over time to study their academic trajectory as they transition into the 

secondary education setting. The following is a list of recommendations based on the evaluation findings. 

1. Continue tracking DI cohorts as they enter high school. Due to the limitations of existing

data, the highest grade level analyzed in this evaluation was grade 10.

2. Investigate why the two-way DI program is not implemented as intended with 50/50 EO/EL

composition.

3. Investigate reasons why students withdraw from DI program. It is understandable that some

students moved to a different school and therefore could no longer participate in DI.

However, there have been several students over the past years who started in DI but withdrew

from the program while remaining at the same school.

4. Investigate reasons why students who withdraw in the intermediate grades are drawn to Baird

Middle School.

5. Investigate program implementation and DI student outcomes at Yosemite Middle School.

Over 40% of students who complete the DI program in grade 6 continue their education at

Yosemite.

6. Continue to track attrition rates in following year as more cohorts reach fifth and sixth grade,

as current attrition rates are limited to K–4 due to data unavailability.

7. Investigate what types of assessments should be used to monitor and evaluate the outcomes

of students participating in our DI programs.

8. Study stakeholder experiences and opinions about the program, such as teachers, parents,

administrators, and the students themselves. An excellent opportunity to gain valuable insight

would be to collect qualitative information about DI experiences from currently-enrolled

grade 10 students to understand how they believe their DI influenced their education in the

long run.
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Appendix A 
Logic Model for Two-way DI Program 
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Appendix B 
DI Program Evaluation Design Specifications 

Program Dual Immersion Program, Fresno Unified School District 

Acronym/Abbreviation DI 

Evaluator Carmen Rodriguez, Equity & Access, Fresno Unified School District 

Overview The DI Program integrates English proficient and English learner students for the purpose of 
developing bilingual, biliterate and cultural competencies. 

Evaluation Purpose To inform program improvement and further expansion. No known evaluation has ever been 
conducted on the program since its inception over 20 years ago. 

Evaluation Type 
 Process  Outcome  Impact

Program Goals/Objectives 
1. Proficiency in reading, writing, speaking, and listening in Spanish and English
2. High academic achievement in Spanish and English
3. Higher levels of divergent thinking, pattern recognition, and problem solving
4. Positive self-esteem, cultural awareness, and sensitivity

Intended student population Students, 50% English-Only and 50% English Learners 

History 

The two-Way DI program has existed in FUSD for over 20 years (at least since 2000-01) at 3 sites: 
Ewing, Leavenworth, and Sunset Elementary (Choice Program sites). Two elementary sites have 
implemented DI programs in 16-17 (Wawona K-8, Choice Program & Rowell Elementary, site-
based program). As of 2019-20, Burroughs, Calwa, Centennial, Jackson, Lane, Roeding, and Vang 
Pao Elementary had joined the list of site-based DI program schools. However, it should be noted 
that Vang Pao offers a one-way DI program. 

Scope Evaluation is largely based on data from past 5 school years: 2015-16 through 2019-20. For 2019-
20, end of year data is based on data as of April 1, 2020.  

Limitations 
No systematic documentation of DI participation exists prior to 2015-16. Thus, this evaluation is 
mainly based on data from 2015-16 to present. Given this limitation, the assumption was made that 
any current 7th–10th grade student is a former DI student if he/she was in a DI classroom as during 
their 6th-grade year during any of the school years from 2015-16 through 2018-19. 

Evaluation Questions 

1. Who are the students served by the DI Program?
2. Are the language groups (English-Only and English Learners) represented as intended in DI

programs?
3. What is the level of primary/native language proficiency of students when they begin the

program as Kindergarteners?
4. What high school attendance zones (HAZs) are represented in DI student enrollment?
5. What is the attrition rate?
6. When students withdraw from the DI program, where do they go?
7. What percentage of DI students continue their education at Yosemite Middle school after

completing sixth grade?
8. What is the level of English language proficiency of students when they begin the program as

Kindergarteners?
9. What is level of progress DI students make in English language acquisition by the time they

complete 6th grade?
10. How does the time to redesignation of DI students compare to English Learners not in DI?
11. How do the academic achievement outcomes of DI students compare to those not in DI by the

time they complete 6th grade?
12. How does the academic achievement outcomes of DI students compare to those not in DI by

the time they reach high school (9th and 10th grade)?
Data Sources ATLAS/SIS Database unless noted otherwise. Findings are based on data availability as of April 1, 

2020 
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Regarding: Optional Summative English Language Proficiency Assessments for California Fall 
Administration Update 

The purpose of this communication is to provide the Board an update regarding the optional English 
Language Proficiency Assessments for California (ELPAC) fall administration. Administration of the 
Summative ELPAC 2019/20 was suspended because of COVID-19-related school closures. To support 
redesignation of English Learner students who were unable to complete testing in 2019/20, the 
California Department of Education (CDE) extended an optional administration of the 2019/20 
Summative ELPAC to occur in fall 2020. 

The Summative ELPAC 2019/20 optional test administration window will begin on September 1, 2020 
and close on October 30, 2020. In collaboration with English Language Services and Health Services, 
we drafted a Safety Practices Checklist, which outlined the health and safety practices that will be 
implemented to administer the test safely, to seek approval from the Fresno County Department of 
Public Health (FCDPH) to move forward with in-person test administration. On August 25, 2020, we 
received approval from FCDPH to administer the Summative ELPAC in-person. 

If you have further questions or require additional information, please contact Lindsay Sanders at 457-
3471 and/or Sandra Toscano at 457-3928. 

Approved by Superintendent 
Robert G. Nelson Ed.D. _______________________________ Date: ______________________ 08/28/2020



FALL SUMMATIVE ELPAC ADMINISTRATION 
SAFETY PRACTICES CHECKLIST 

OBJECTIVE: THE ENGLISH LANGUAGE PROFICIENCY ASSESSMENTS FOR CALIFORNIA (ELPAC) 

ARE ADMINISTERED TO STUDENTS WHO ARE DESIGNATED AS ENGLISH LEARNERS (EL).  THE  

ANNUAL SUMMATIVE ASSESSMENT MEASURE S AN EL STUDENT’S  PROGRESS IN LEARNING 

ENGLISH AND USED TO IDENTIFY THE STUDENT'S ENGLISH LANGUAGE PROFICIENCY LEVEL .  

THE STA TEWIDE TEST WINDOW FOR THE SUMMATIVE ELPAC ADMINISTRATION WAS FEBRUARY 

1 TO MAY 31 ,  2020.   BECAUSE OF WIDESPREAD SCHOOL CLOSURES IN MARCH , THE CALIFORNIA 

DEPARTMENT OF EDUCATION HAS GRANTED A N OPTIONAL FALL ADMINISTRATION OF THE 

SUMMATIVE ELPAC BETWEEN AUGUST 20 –  OCTOBER 30 .  2020,  FOR STUDENTS WHO WERE NOT 

ABLE TO START OR COMPLETE THE ASSESSMENT IN 2019 -2020 AND WOULD BENEFIT FROM ITS 

ADMINISTRATION TO SUPPORT RECLASSIFICATION.  

FRESNO UNIFIED HAS IDENTIFIED 404 EL STUDENTS WHO HAVE MET ALL OF THE LOCAL 

CRITERIA TOWARD RECLASSIFICATION AND ONLY NEED TO MEET THE STATEWIDE 

STANDARDIZED CRITERIA FOR THE ELPAC . THESE EL STUDENTS WOULD BENEFIT GREATLY 

FROM PARTICIPATING IN TH E OPTIONAL FALL ADMINISTRATION.  THE IDENTIFIED STUDENTS 

ARE SPREAD OVER 70 SITES WITH 14 SITES HAVING TEN OR MORE STUDENTS, AND NO SITE 

HAVING MORE THAN 26 STUDENTS.  

THE SUMMATIVE ELPAC IS A TEST THAT REQUIRES TWO ADMINISTRATION MODE S.  THE  

SPEAKING DOMAIN IS DELIVERED ONE -ON-ONE TO STUDENTS WITH THE TEST EXAMINER 

SCORING STUDENT RESPONSES IN REAL -TIME. LISTENING, READING, AND WRITING DOMAINS 

ARE SELF-DRIVEN AND CAN BE ADMINISTERED IN A GROUP SETTING.  EACH SITE WILL 

ESTABLISH TWO TESTING ROOMS: ONE TO ADMINISTER THE SPEAKING DOMAIN WHERE THE 

STUDENT WILL BE TESTED INDIVIDUALLY  BY A TEST EXAMINER  AND THE OTHER, A GROUP 

ROOM, WHERE NO MORE THAN SIX STUDENTS WILL BE TESTED SIMULATANEOUSLY IN A LARGE 

SPACE SUCH AS THE CAFETERIA, AUDITORIUM , OR MULIT-PURPOSE ROOM  WHERE AT LEAST 

SIX FEET OF DISTANCE AMONG TEST TAKERS AND THE TEST EXAMINER CAN BE MAINTAINED 

AT ALL TIMES.  TEST EXAMINERS ARE COMPOSED OF DISTRICT AND SITE PERSONNEL WHO 

AGREED TO TEST STUDENTS ON SITE.  

THE PROCEDURES BELOW WILL BE IN PLACE FOR ON -SITE TESTING OF ELIGIBLE EL STUDENTS. 

Self-Screening Tool 

• Everyone shall be screened prior to coming onto the school site or into the District facility.

o The parent/guardian, student, and test examiner shall self-screen with the District’s COVID-19 Self-Health

Screening Tool prior to arriving at the school site or District Facility.

o Preferably, the test examiner will confirm prior to the assessment that the parent/guardian and student have

self-screened and clear.  This may be done by a phone call, email, or text prior to the appointment time or

night before.

o Alternatively, the test examiner shall confirm that the parent/guardian and student self-screened and cleared

upon the student’s arrival. The District’s COVID-19 Self-Health Screening Tool will be posted at the school

site entrance.  If a parent/guardian or student does not clear, they should not enter and must reschedule.

 Arrival/Exit 

• The test examiner shall escort the student to/from the parking lot or entrance of the school site or facility to the

assessment space.

• The parent/guardian will be asked to wait in the parking lot or outside the entrance of the school site or facility.

Hand Hygiene 

• An alcohol-based hand rub (at least 60% alcohol) or soap and water will be used before entering and exiting the

school site, facility, testing rooms, and classrooms.



o Soap and hand sanitizer will be accessible to all staff, students, and parents/guardians.

Limitation of Visitors 

• If necessary, one visitor allowed per a student.

o The parent/guardian will be notified in the letter accompanying the assessment plan that visitors are not

allowed and will not be able to observe the assessment.

o In the event a parent/guardian must be at the school site or facility, it will be limited to one visitor.  Any

additional family members will have to remain in the parking lot or outside the entrance to the school

site/facility.

Face Covering/Mask 

• Required for all parents/guardians, staff, and students

o Unless an exemption applies, FUSD employees, the parent/guardian, and students will be required to wear a

face covering based on CDC and CDPH guidelines.

o If a student cannot wear a face covering during assessment administration due to exemption or validity

concerns, appropriate test examiner face covering is important if 6 ft of distance cannot be achieved due to

assessment administration.

o If a student cannot wear a face covering and dividers are not available, the assessment will be administered

outdoors.

Personal Protective Equipment (PPE) 

• Appropriate PPE will be provided for in-person assessments.

o The school site or facility office will have face coverings available for staff, the parent/guardian, and student,

if he/she is able to wear one and forgets his/her own.

o Additional PPE, such as face shields and desk shields/dividers, are available when needed based on the

student and assessment.  If the student is not wearing a face covering and the test examiner is unable to

maintain 6-feet distancing while working with the student for more than 15 minutes, it is recommended that

a desk shield/divider is used and the test examiner wears a face shield (in addition to a face covering). The

test examiner will contact their supervisor or program manager if they need access to this additional PPE or

have another request.

Disinfecting 

• Disinfect assessment space, items/materials, and high touch points.

o Wipes or spray and paper towels will be available at the school site/facility.

o The test examiner will wipe down assessment stations of students and the test examiner.

o Any items or materials that will be reused by another student will be thoroughly wiped down as well.

o High touch points, like doorknobs, should be disinfected between assessments/student use.

o Custodial staff will disinfect shared spaces, such as bathrooms, and assessment spaces.

Designated Assessment Space  

• A designated assessment space such as a classroom will be used for the one-on-one administration. Only one student

will be tested at a time, and the test examiner will use projection to display cues or prompts required for the student.

The student and test examiner will maintain at least a 6-foot distance during the test session.  The one-on-one test

session will take approximately 20 – 30 minutes.

• A designated assessment space such as cafeteria or auditorium will be utilized to administer the group test.  No more

than six students can occupy the group space at one time.  In total, fewer than 10 people will be in the room at any

time. The desks will be configured to allow at least a 6-foot distance in all directions, and the test examiner’s desk is

at the front of the room at least 6 feet from the nearest student.  The group test session will take approximately 3-4

hours. 



o Students may have a stretch break but at no time can remove PPE or move within 6-feet of other students or

the test examiner.

o If a student needs to use the bathroom, he or she will be escorted by staff using all the PPE precautions and

maintaining a distance of 6 feet.

Ventilation 

• When feasible, doors and/or windows open.

• This should be implemented if it will not affect the validity of the assessment (e.g. noise, student focus) and weather

and air quality permitting.

Physical Distance 

• Whenever possible, physical distancing of at least 6-feet between those who do not live in the same household.

o Physical distancing will be observed during all arrival/exit procedures as well as assessment spaces.

Other Procedures 

• Appointments

o In-person assessments will be scheduled by appointment. Test examiners shall provide time in between

appointments for health screening and disinfecting spaces and items and materials.

• Walkways

o Allow for safe distancing and safe pathway to restrooms.

• Safety Signage and Tape Markers

o School site offices and high traffic spaces will have signage or tape markers.

o Signs will be translated into Spanish and Hmong as much as possible.

• Communication to Families on Health and Safety Measures

o Health and Safety procedures shall be provided to the parent/guardian with the assessment plan.

o If there are any questions, the test examiner(s) will also be able to discuss when arranging the appointments.

o Test examiner(s) shall remind families to review the health and safety procedures and the District’s COVID-

19 Self-Health Screening Tool provided when arranging appointments and when confirming/reminding of

appointments.



Approved by FCDPH (DL) on 8/25/2020 
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Regarding: Update on School Facility Improvement Projects 

The purpose of this communication is to provide the Board information on facility improvement projects. 

Major Construction (by school) 
• Bullard – Fencing/security improvements in design, contract recommendation to Board targeted

for November 2020
• Bullard – Softball and baseball bleacher and field upgrades, contract recommendation to Board

targeted for March 2021
• Computech – Parking lot and security improvements underway with completion scheduled for

October 2020
• Edison – Gym expansion and vestibule project, contract recommendation to Board targeted for

November/December 2020
• Edison – Softball and baseball bleacher and field upgrades, contract recommendation to Board

targeted for March 2021
• Edison – Cafeteria acoustical upgrades in design, contract recommendation to Board targeted

for early 2021
• Ericson – Early learning complex construction underway, completion targeted for March 2021
• Fresno High – CTE building construction underway, completion targeted for August 2021
• Herrera Elementary School – Construction underway, completion targeted for Spring 2022
• Hoover– CTE classroom shade structure/outdoor workspace substantially complete
• Jackson – New cafeteria with air conditioning in design, contract recommendation to Board

targeted for early 2021
• McLane – Library modernization underway, completion targeted for December 2020
• McLane – CTE classroom remodel for Media Arts and Entertainment pathway starting in

September 2020
• McLane – New stadium scoreboard to be installed in Fall 2020
• Modular Classrooms for Enrollment and Program Expansion – Projects substantially complete

at Ayer, Centennial, Eaton, Jackson, Lawless, Lincoln, Malloch, Pyle, Sunnyside and Viking
• Roosevelt – Cafeteria modernization underway, targeted for completion in November 2020
• Sunnyside – CTE classroom shade structure/outdoor workspace substantially complete
• Sunnyside – Stadium artificial turf project to be recommended to the Board in October 2020;

track resurfacing planned for Summer 2021
• Sunnyside – Softball and baseball bleacher upgrades, contract recommendation to Board

targeted for March 2021
• Vinland – Parking lot and safety improvements underway, completion targeted for October 2020
• Wawona – Construction of new classrooms, play courts and fencing is complete



Deferred Maintenance and Facility Infrastructure Improvements/Replacement (by project type) 
• Electrical Panel and Infrastructure Replacement – Cooper, Fort Miller
• Exterior Paint – Ahwahnee, Anthony, Balderas, Hidalgo, Homan, King, Kirk, Leavenworth,

Scandinavian, Ventura and 10th site
• Filtered Water Bottle Filling Stations – 34 elementary schools scheduled for completion in Fall

2020 (will complete elementary schools)
• Gym Bleachers – Ahwahnee, Computech, Cooper, Hoover, Sequoia, completion in Spring 2021
• Gym Scoreboards – Ahwahnee, Computech, Cooper, Hamilton, Kings Canyon, Scandinavian,

Tehipite, Tenaya, Tioga, Yosemite, in design with installation targeted for Spring 2021
• HVAC Controls/Equipment Upgrades – Bullard Talent, Greenberg, Malloch, Tehipite, Terronez
• Intrusion/Fire Alarm System Upgrades – ongoing at various schools
• Marquees – Aynesworth, Cooper, Ewing and Roosevelt to be complete this Fall; Scandinavian

in design/development
• Multi-Purpose Room (Cafeteria) HVAC – Projects at Centennial, Dailey, Scandinavian and

Wishon in design, contract recommendation to Board scheduled for March 2021
• Multi-Purpose Room (Cafeteria) Audio-Visual Upgrades – Burroughs, Centennial, Heaton,

Scandinavian, Sunset in design and planned for completion in early 2021
• Play Structures – Birney, Figarden, Gibson, Heaton, King, Kratt, Robinson
• Public Address/Intercom System Upgrades – Cooper, Gibson, Muir, Patiño, Webster planned

for completion Spring 2021
• Quad/Common Area Improvements – Bullard Talent, Kirk
• Safety/Security Upgrades – A Street Early Learning fencing; Fort Miller, Kings Canyon, Pyle

single point-of-entry projects
• Track Renovation – Edison complete; McLane planned for completion Fall 2020

Projects in Design Development 
• Addams – Early learning complex and campus security improvements
• Columbia – New classroom building and campus security improvements
• Del Mar – New cafeteria with air conditioning, early learning complex and campus security

improvements
• Ericson – New cafeteria with air conditioning
• Fresno High - Auxiliary gym
• McLane - Auxiliary gym and tennis court replacement
• Roosevelt – Library renovation, West Hall accessibility improvements
• Ventura & 10th site – Alternative education campus
• Yosemite – Classrooms and office modernization

If you have questions or need further information, please contact Karin Temple at 457-3134. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020
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Regarding: Food Services Department – Administrative Review 

The purpose of this communication is to provide the Board information regarding the successful 
Administrative Review (AR) recently completed for the Food Services Department. The AR, which 
requires  significant preparation and participation by Food Services staff, is conducted every three years 
by the California Department of Education (CDE) for the U.S. Department of Agriculture to ensure 
compliance with requirements of child nutrition programs including the National School Lunch Program, 
National School Breakfast Program, Fresh Fruit and Vegetable Program, and After School Snack 
Program.  

Fresno Unified was formally notified on August 21, 2020 by the CDE Nutrition Services Division that 
the AR “… indicates no fiscal action is required and your corrective action documentation has been 
approved.”  Corrective actions required of the district were relatively minor and included: adjusting non-
program food costs (catering and adult meals); promoting meal programs and adding specific language 
to applications for non-district sites such as Ramacher Development Center; and educating staff, 
management, and school site administration regarding competitive food sales.  

As part of the AR, the Food Services Department and individual schools received commendations from 
the lead auditor, including: “Thank you to the Food Service Department for doing such a great job on 
this review. You are all a pleasure to work with and provided the documents/explanations to me as 
needed. I greatly appreciate your cooperation and professionalism.” 

If you have questions or need further information, please contact Karin Temple at 457-3134. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020
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Cabinet Approval:  

Regarding: Meal Distribution Program – Meals Provided at Different Schools 

The purpose of this communication is to provide the Board information regarding meals served at 
different schools, in response to an inquiry at the August 26, 2020 Board meeting. On August 17, the 
district expanded meal distribution from 22 to 63 schools. Food Services staff estimated the number of 
meals needed at each site and also provided packaged “shelf stable” meal pack options to be used as 
backup. Some sites had more meal participation than expected the first few days and needed to use 
the backup meal packs. All children and adults who requested meals received them.  

Overall meal counts have steadily increased, from approximately 26,000 the first day (August 17) to 
approximately 44,000 on August 26. With data on meals distributed at each site now available, ordering 
has been adjusted and there should not be the need to rely on backup meal packs. Monthly menus are 
created for all schools in the district and are available on the district’s website.   

If you have questions or need further information, please contact Karin Temple at 457-3134. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020
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Cabinet Approval:  

Regarding: Dual Enrollment 

The purpose of this communication is to provide the Board updates on the status of the dual enrollment 
program within the Fresno Unified School District.  

Dual enrollment allows students to take college level classes while they are still enrolled in high school. 
The term dual enrollment refers to students being enrolled concurrently in two different educational 
institutions. As such, students that complete dual enrollment courses are awarded both college and 
high school credits for the single course. Dual enrollment provides an effective transition for students 
from high school into college. High school students who complete dual enrollment classes generally 
take fewer classes in college and save money on total college costs. Students are eligible for dual 
enrollment provided they have a cumulative GPA of 2.8 and complete the online admission application 
online and have written approval from the high school principal or their designee. 
Fresno Unified, in partnership with Fresno City College, offers dual enrollment courses that align to 
established Career Technical Education (CTE) Pathways at our high schools with CTE courses offered 
at the community college. 423 students completed dual enrollment courses as a part of a CTE pathway 
program during the 2019/20 school year. 

Fresno Unified expanded its dual enrollment offerings outside of the CTE pathways during the 2019/20 
school year by offering English 1A in partnership with Fresno City College. English 1A is a 4-unit 
transferable college course which fulfills CSU/UC general education requirements. 311 seniors 
completed English 1A during the 2020 spring semester and earned 4 CSU/UC transferable college 
credits. 

Dual enrollment will continue to expand during the 20/21 school year for the students at Fresno Unified 
School District with the addition of a Communications 1 course. Like English 1A, students that complete 
Communications 1 will receive (3) transferable CSU/UC college credits. 

The Fresno Unified School District Instructional Division will continue to consider future dual enrollment 
offerings that provide college preparation experiences and allow our high school students to graduate 
on time, meeting all of the CSU/UC (A-G) college entrance requirements. 

If you have any questions or require additional information, please contact Jeremy Ward at 248-7565. 

Approved by Superintendent 
Robert G. Nelson Ed.D.   Date: 08/28/2020
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